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SZEMLE: IDEGEN NYELVŰ KÖZLEMÉNYEK 

HAJDICS-SZÜCS, ESZTER CECILIA 

The use of self-designed materials on language lessons 

 – Language skills related tasks –  

In the past decades English language teaching (and generally we might say foreign 

language teaching) has changed a lot. Communicative language teaching has 

become the most popular and widely recognized form of teaching and learning. 

This approach emphasises interaction as both the means and the ultimate goal of 

learning a language. In Central-Eastern Europe foreign language teacher training 

hardly deals with communicative approach, it is mostly about old theories and a 

little practice. Those who wish to learn how to teach in a communicative way enrol 

a CELTA Teacher Training (Certificate in Teaching English to Speakers of Other 

Languages issued by University of Cambridge ESOL) organized worldwide. 

Recently I have taken part in a CELTA Teacher Training course. One of the 

course requirements was writing an essay on a self-designed teaching material for 

our practice teaching groups (my students’ level was upper-intermediate).  

 

Part 1: Justification of material choice 

 

One of the several reasons why we should teach students reading is to help them 

reading English texts for their careers, for study purposes or simply for pleasure 

(Harmer, 1999:68).  I use a magazine article as authentic material. An authentic 

material is normal, natural language used by native – or competent – speakers of a 

language. This is what our students encounter in real life if they come into contact 

with target language speakers, and, precisely because it is authentic, it is unlikely to 

be simplified (as some text book language has a tendency to be)(Harmer, 2001: 

205). My main reason for choosing a magazine article is that they can have the 

possibility also in their everyday life to read magazines or newspapers in English. 

The upper-intermediate group is highly-interested in conventional topics and 

New Year’s Resolutions may raise their interest. The original text is too long for a 

45 minute lesson but as the parts are not connected to each other I shortened it. I 

tried to sort out those parts which assume cultural background knowledge on the 

UK. The language and vocabulary used in the text is neither below nor above their 

EFL level (see Appendix 1.).  

The group has very good general understanding on written texts and they try to 

avoid analyzing and translating the text word by word. That is why tasks that 

require top-down reading process (Goodman, 1970) are suitable for them. However 
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as Harmer says it is probably the most useful to see acts of reading as interactions 

between top-down and bottom-up processing as sometimes it is the individual 

details that help us understand the whole, sometimes it is our overview that allows 

us to process the details (Harmer, 2001: 217). 

 

Part 2: Receptive skills task 

 

Receptive skill: reading 

Sub-skills: fast read for gist (skimming) and read focusing on meaning (answer 

questions about meaning) (Scrivener, 1994: 188). 

 

2.1. 

 

Lead in: 

I show a picture about chocolate (Quality Street as it may cause misunderstanding 

in the text) that is crossed and ask what they think my New Year’s Resolution was 

this year. Students then come up with their own New Year’s Resolutions (S, S-S, 

OCFB). I write them on the whiteboard. Have you ever given up your resolutions? 

(S-S, OCFB) 5–6 min. 

 

Orientation:  

There is a text that helps you keep your resolutions (1 min). 

 

Gist task: 

Read the text and find out if any of your resolutions are mentioned in the text (6-7 

min) (search for the subtopics of the text). Check the answers with pairs then 

OCFB.  

 

Pre-Teach:  

to crave, tipple, binge, teetotal 

 

Detailed task:  

Read the text and try to find the answers for the questions 1-7 (10-12 min). 

Comprehension questions. 

Check answers with pairs then OCFB. 

 

2.2.  

 

A good reader is able to take in a stream of discourse and understand the gist of it 

without worrying too much about the details. We use skimming to encourage 

students to have a quick look at the text before plunging into it for detail; we help 

them to get a general understanding of what it is all about (Harmer, 2001: 202). 

The authentic material I have chosen for this lesson matches the criteria of a good 

reader.  
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My gist task is a reflection to the lead-in where students come up with own 

ideas on the topic. According to Harmer (1999: 70) teachers should give students 

hints so that they can predict what’s coming too. It will make them better and more 

engaged readers. In this case they are the hints that make my students more 

engaged readers.  

This text is very suitable for the skimming task as it focuses on 5 topics and 

students probably come up with more ideas during the lead-in so they have to find 

the subtopics in the text therefore they have a good reason to read the article. 

Students probably find at least 1-2 main ideas they have come up with. That makes 

them even more interested in on one of the main topics of the lesson: how to keep 

our New Year’s resolutions. This task does not require detailed information so it is 

ideal for the students to get general information on the topic. As for Harmer (2001: 

202) it is the main goal of a skimming task.   

A key feature in the successful teaching of receptive skills concerns the choice 

of comprehension tasks. Sometimes they are rather testing the students than 

helping understand the text (Harmer, 2001: 207). My detailed task is a 

comprehension task that is vital to be well-prepared because they may be too easy 

or too difficult. As I think the key element in this text is to understand the 

resolution resolve parts my questions focus on understanding these parts. As 

students probably have found several resolutions in the text that they have already 

had in their life, they must be very interested in how they can keep them.  

It is also very important to exploit the topic. Follow up questions can 

personalize the topic for the students: Is there any resolution that you haven’t 

mention but you would like to make next year? Which advice have you found the 

most useful? Have ever realized that your resolution can’t work and needs to be 

changed?  

Part 3: Productive skill task design 

 

3.1. 

 

Follow up activity: Let’s work in pairs! Chose one of the topics and try to write a 

similar resolution resolve that we have read this lesson. 

Draft (come up with ideas): 2 min 

Writing the piece of article: (6–7 min) 

Change you resolution resolves with the pair next to you. Do you think they have 

made a good suggestion? 

OCFB: Whose suggestion is the best? 

 

3.2. 

 

This task focuses on students’ using the genre of the text they have read during the 

lesson. As they have already had the possibility to speak about their own opinion of 

the text it is more challenging for them to write a similar piece of article. As for 
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Harmer (2001: 258–259) ‘If we want them to write newspaper articles we  have 

them study real examples to discover facts about construction and specific 

language use which is common in that genre’. During the lesson they have had the 

possibility to read and study the language of the magazine article so it is a very 

good follow up activity to ask them write something similar.  

One of the disadvantages of writing on lessons is that it takes time (Harmer, 

2001: 258). That is why must be prepared with a task that they are familiar with, 

we show them a sample to follow and let them time to brainstorm ideas so when 

they start writing they have already had the main ideas to write about.  It is also 

vital to give them a communicative goal. In this case we are looking for the best 

suggestion.  

The students in the upper-intermediate group can work very well in pairs and 

when they had writing task as a follow up activity they really liked the idea and 

finally it became a very successful task and lesson.  

The whole lesson has been designed around the topic of New Year’s 

Resolutions and the resolution resolves. All the tasks are in connection with it and 

they relate to each other.  
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Appendix 2. 

 

Detailed task 

 

1, Why is it good if you take chocolate bars into the fridge? 

It’ll take longer to melt in mouth and the taste keeps longer. 

 

2, What is a good alternative of eating chocolate? 

Drink low-cal hot chocolate or eat porridge with chocolate spread. 

 

3, How does alcohol help menopausing women? 

Help increase good cholesterol level. 

 

4, Why is it good if the good cholesterol level is high? 

It reduces the stickiness of blood and helps prevent blood clots. 

 

5, What are the bad sides of cutting calories? 

We’ll be tired, irritable and unable to concentrate. 

 

6, What kind of exercises are good to try? 

Popdance, martial arts, team sports (netball, hockey) 

 

7, What is the most useful everyday exercises? Why? 

Walking, cheap and effective. 

 

Follow up activity 

 

I will cook every day. 

I won’t eat any more bread. 

I will do a detox diet and only drink for a week. 

I won’t go out with friends any more.  

 


