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Abstract

The movement and integration of foreign people in a foreign country have always been important issues for shaping
modern and prosperous societies, economies, and higher education. Since an increasing number of young people are
moving to study in foreign higher education institutions, the examination of the factors determining the integration of
Joreign students such as foreign language proficiency, openness, and how better learning outcomes can be supported
and achieved are tmportant research areas.

Therefore, the aim of our research was to investigate the extent to which foreign language proficiency and personality
traits such as adaptiveness, integrativeness, active social life and openness to the host culture determine the integration
of foreign students in higher education institutions (Hungarian University of Life Sciences and Agriculture
(MATE), University of Central Lancashire (UCLLAN)) in two countries (England, Hungary).

According to our research results, langnage proficiency of foreign students positively corvelated with extrovert per-
sonality traits such as adaptiveness, integrativeness, active social life and openness to the host culture in the acadenic
environment. However, personality traits of introverted personality types (passivity, introversion) restrict inclusion and
integration in the academic environment, even if these traits were combined with very good English langnage profici-
eney.

To sum up, our research has found that althongh foreign langnage proficiency is essential and vital for the integ-
ration and inclusion of foreign students in a higher education institution in a foreign country, personality traits such
as adaptiveness, integrativeness, active social life and openness to the host culture determine the success of the integ-
ration and inclusion of foreign students in the academic environment. Consequently, extroverted foreign students who
are more adaptive, integrative and open to the new culture integrate more successfully at university than introverted

Jforeign students, regardless of their foreign language proficiency. Therefore, trainings and coaching sessions are recom-
mended to belp the inclusion of foreign students, focusing on the development of skills of coping strategies and social
networking tools.
Keywords: inclusion, integration, foreign language proficiency, personality tipes, adaptiveness, openness to
the host culture
JEL: M12, M53, M54
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IDEGENNYELVTUDAS, SZEMELYISEG-JELLEMZOK ES KULFOLDI
HALLGATOK INTEGRACIOJA FELSOOKTATASI KORNYEZETBEN

Osszefoglalas

A kiilfoldi hallgatok integricidja egy idegen orsgdgban mindig is fontos kérdés volt a modern és prosperdld tarsadal-
makban, gazdasagokban és a felsdoktatisban egyardant. Mivel egyre tobb fiatal kezd Riilfold: felsdoktatisi intézme-
nyekben tanulni, exért a kiilfoldi hallgatok integricidjat meghatdrozd tényezok, példinl ag idegennyelv-ismeret, a
nyitottsdg, a hallgatik minél jobb eredmeényeineke a eldsegitése fontos kutatdsi teriilet. Kutatdsunk céfja annak vigs-
galata volt, hogy az idegen nyely ismerete és ag; olyan személyiségiegyek, mint ag alkalmazkodiképesség, az integri-
lodds, ag aktiy tarsadalmi élet és a befogadd kultiira irdnti nyitottsag milyen meértéRben hatdarozzdk meg a kiilfoldi
hallgatok integracidjdt a felsdoktatasi intézményekben (Magyar Agrartudomanyi Egyetem (MATE), Magyaror-
szag, University of Central Lancashire (UCLLAN), Anglia).

A kutatdasban a kiilfoldi hallgaték nyelvtudisa pozitiv korreldciot mutatott ag extrovertalt semélyiségegyerseel,
mint példanl az alkalmazkodiképességgel, az integrildddsi képességgel, az aktiy tirsadalmi élettel és a fogads
kultiira iranti nyitottsiggal a felséoktatdasban. Az introvertdlt személyiségtipusok személyiségiegyei (passivitds, be-
[feléfordulds) azonban korlatozzdk ag integracidt felsdoktatdsi kornyezetben, még akkor is, ha egek a jegyek nagyon
J0 angol nyelvtuddssal parosulnak.

Osszefoglalva, kutatisunk megdllapitotta, hogy bar a nyelvindis elengedbetetlen és létfontossagii a kiilfoldi hall-
gatok integrdcigia és befogaddsa szempontiabol kiilfoldi felsdoktatisi intézményekben, az olyan személyiségegyek,
mint ag alkalmazkodoképesség, az integralddasi hajlanddsag, ag aktiv tarsadalmi élet és a befogadd kultiira irinti
nyitottsdg hatdrozzak meg a kiilfoldi hallgatok integracidjanak és beilleszkedésének sikerességét a felsdoktatdsban,
amely valosziniisithetden jobb tanulmdnyi eredmeényekskel is jar. Ebbdl ag kovetkezik, hogy az, extrovertalt kiilfoldi
hallgatik, akik alkalmazkodibbak, kinnyebben integrilddnak és nyitottabbak azg ilj kultiirira, sikeresebben il-
leszkednek be az egyetemi életbe, jobb eredményeket émek el, mint ag introvertdlt kiilfoldi hallgatik, fiiggetleniil
idegennyely-tuddsnk szintjétil. Eért a kiilfoldi hallgatok szdmdra trainingeket és coaching foglalkozdsokat érdemes
tartani, abol megtanitiuk a megkiizdési stratégidkat, fejlestjiik a tarsadalmi networking készségeiket, exdltal se-
gitjiik Oket, hogy minél konnyebben beilleszkedjenck.

Kulcsszavak: befogadis, integracid, idegennyelvtudas, s3emélyiségtipusok, alkalmazkodoképesség, nyitottsdg a
befogado kultiira irant

Introduction

The movement and integration of foreign people in a foreign country have always been important
issues for shaping modern and prosperous societies, economies, and higher education. An increa-
sing number of young people are moving to study in foreign higher education institutions, and this
mobility can be a transformative, albeit challenging experience for students (Khanal & Gaulee,
2019; Lopez-Duarte et al., 2021). One of the major difficulties and obstacles for international stu-
dents is foreign language proficiency, which makes it difficult for foreign students to comprehend
lectures, complete assighments, and take exams. This barrier also affects their ability to socialize
and connect with the local community.

Apart from language difficulties, adapting to a new culture and understanding local customs and
social norms can also be challenging, therefore foreign students might experience culture shock,

64



Foreign Language Proficiency, Personality Traits and Integrativeness of Foreign Students in
the Academic Environment

which may lead to the feeling of isolation, anxiety, or depression. Creating a social network can be
tough for foreign students who might feel isolated or excluded from social activities, and forming
friendships with peers from different cultural backgrounds may take a long time. In addition, edu-
cational systems vary globally, and foreign students might find the teaching styles and grading
systems in the host university unfamiliar, which may make it hard for them to do coursework and
achieve high grades. Some foreign students might face discrimination or prejudice based on their
nationality or ethnicity, which may negatively impact their overall experience, integration and stu-
dies. Also, foreign students often face various practical and operational challenges, such as finan-
cial, legal and administrative hurdles, housing difficulties, and access to healthcare. To sum up, the
extent to which foreign students cope with these difficulties and how well they adapt and integrate
depends on several factors.

Literature review

The importance of foreign language skills in participation, adaptation and integ-
ration in the labour market and education

Horn et al. (2015) claim that language proficiency positively influences the integration of foreign
people in the labour market, their cultural assimilation and social interaction. According to Kénya
(2007), integration, participation and cultural assimilation are the results of a rational decision and
go hand in hand with language proficiency. Rocca et al. (2020) found that language proficiency
positively impacts social integration, access to education, employment opportunities, and overall
well-being. Shorma (2021) investigated the social integration of immigrants in Sweden focusing on
foreign language proficiency as an essential element in social integration. Shorma found that the
role of foreign language proficiency in social integration and inclusion is crucial, however, not
exclusive, confirming similar research findings in Sweden (Wiesbrock, 2011), in the Netherlands
(Van Tubergen et al., 2008), in Germany (Hochmann et al., 2014) and in Poland (Bojar, 2007).

Attitude to the host country

Attitude to the host country is a decisive factor in integration according to Schumann’s Accultura-
tion Model (1978, 1986). Schumann claims that acculturation is influenced by social factors (social
dominance, integration pattern, enclosure, cohesiveness, size factor, cultural congruence, attitude
factor, and intended length of residence) and psychological factors (motivation, attitude and flexi-
ble orientation to the host country and culture, and culture shock). Chiswick et al. (2015), Suhajda
et al. (2020), Gardner & Lambert (1959, 1972), Gardner (1985, 2001), Gardner et al. (1992), D6-
rnyei & Csizér (2002), Dérnyei et al. (2004, 2005), and Sonnenberg et al. (2012) have found that
positive attitude towards the culture and the language of the host country is crucial in integration
and acculturation. Bosswick and Heckmann’s (2000) Integration Model supports Schumann’s Ac-
culturation Model and emphasizes that identification with and integration (structural, economic,
social, cultural, interactive) into the host culture are interactive processes, which are based on mu-
tual intention, adaptive and integrative communication between foreigners and the host society.
Angelini et al. (2015) have found a positive and significant correlation between cultural assimilation,
integration in a host culture and immigrants’ subjective well-being.
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Extroversion and introversion in Jungian typology

The terms introversion and extraversion as attitude types and psychological modes of adaptation
were introduced by Carl Jung (1971). Extroverted people tend to be adaptive, integrative, outgoing,
talkative, energetic, enthusiastic, assertive and gregarious. They are open to and enjoy human in-
teraction and activities, social events, such as parties, and community activities. Whereas intro-
verted people are more reserved, less adaptive, and do not derive energy from social interaction.
Personality types influence the success of higher educational studies (Offire et al., 2007; Codish &
Ravid, 2014; Arip et al., 2017; Kubacheva, 2017; Thi Chung & Thi Tram Anh, 2022).

Research gap

As seen in the Literature review, there is substantial scientific research highlighting the importance
of factors such as language skills, attitude to the host country, personality types and traits in the
inclusion and integration of foreign people in a host country. Research (Horn at el., 2015; Kénya,
2007; Rocca et al., 2020; Shorma, 2021; Wiesbrock, 2011; Van Tubergen et al., 2008; Hochmann
et al., 2014; Bojar, 2007) confirmed the importance of foreign language proficiency in the labour
market and in the assimilation of immigrants, and also the influence of personality types on the
success of higher educational studies (Offire et al., 2007; Codish & Ravid, 2014; Arip et al., 2017;
Kubacheva, 2017; Thi Chung & Thi Tram Anh, 2022), however, no research has been carried out
to investigate the correlation between language proficiency and personality traits of foreign stu-
dents in their integration into a host university. This research aims to fill this research gap and
examine the importance and correlation of language proficiency and personality traits in the adap-
tation and integration of foreign students into university life in Hungary and England.

Research questions and hypotheses

According to our assumptions, English language proficiency and personality traits of foreign stu-
dents correlate with adaptiveness, integrativeness, and openness in the academic environment.

It is assumed (1) that language proficiency is the most important indicator of integrativeness,
adaptiveness, socialisation and openness in the academic environment, these variables positively
correlate.

It is also assumed (2) that personality traits (introversion and extroversion) correlate with adap-
tiveness, integrativeness, socialisation and openness in the academic environment.

Based on our prior assumptions, the following research questions have been formed:

RQ1. Does language proficiency positively affect adaptiveness, integrativeness, active social life,
and openness to the host culture of foreign students in the academic environment?

RQ2. Does a high level of English language proficiency of foreign students combined with ex-
trovert personality facilitate adaptiveness, integrativeness, active social life, and openness to host
culture in the academic environment?

RQ3. Does an introvert personality restrict adaptiveness, integrativeness, active social life and
openness to host culture in the academic environment, even if it is combined with high level Eng-
lish language proficiency?
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The following hypotheses have been set up and examined:

Hypothesis 1.

It has been hypothesized that language proficiency positively affects adaptiveness, integrative-
ness, active social life, and openness to the host culture of foreign students in the academic envi-
ronment.

Hypothesis 2.

A high level of English language proficiency of foreign students combined with extrovert per-
sonality facilitates adaptiveness, integrativeness, active social life, and openness to host culture in
the academic environment,

Hypothesis 3.

Introvert personality restricts adaptiveness, integrativeness, active social life, and openness to
host culture in academic environment, even if it is combined with a high level of English language
proficiency.

Methods

The population of the research

The survey was carried out among 320 current and former foreign students studying at the Hun-
garian University of Agriculture and Life Sciences, MATE, G6dollé, Hungary (77%) and the Uni-
versity of Central Lancashire, UCLAN, Preston, UK (33%).

= MATE
= UCLAN

Figure 1. Respondents by university (own data) N=320
Source: Authors” own editing

In our research, we had 320 students of whom 53% were male and 46% were female respond-
ents, 1% refused to say their gender (Figure 2).
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1%

m Female
= Male

= Prefer not to say

Figure 2. Respondents by gender (own data) N=320
Source: Authors’ own editing

The age of respondents was between 19 and 43 years, representing the age of foreign students

A

m 19-23 years old = 24-28 years old = 29-33 years old = 34-38 years old = 39-43 years old

at the universities.

Figure 3. Respondents by age (own data) N=320
Source: Authors” own editing
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= (Metropolitan or capital) City
= (Small or medium) town

= Village (in the countryside)

the Academic Environment

Figure 4. Respondents by place of residence in their own countries (own data) N=320

Source: Authors’ own editing

Figure 4 shows that respondents came from different types of settlements (village, small town,
big city, capital).

26%
= MA/MSC programme
7( = PhD programme
= specialised training programme

Figure 5. Respondents by academic programmes (own data) N=320
Source: Authors” own editing

m BA/BSc programme

Figure 5 shows that our respondents came from different types of academic programmes.
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A questionnaire survey

A questionnaire survey (primary research) was carried out from the 1st of April to the 30th of June,
2023. The questionnaire had 5 groups of questions (see below).

Results

Correlations have been examined and analyzed by questions as indicated below using CrossTabs
and Chi-Square Tests.

Examination of Hypothesis 1.

It has been hypothesized that language proficiency positively affects openness to the host culture
of foreign students in an academic environment and with active social life at the host institution.
Examination method: Correlation between Question 1. and Question 2.
Q1. What level of language competencies did you have when you arrived in this country?
Q2. To what extent do the following statements apply to you? On a scale of five, please indicate
the degree of relevance for youl!
1. How often have you been engaged in a formal conversation with other (foreign) stu-
dents?
2. How often have you been engaged in an informal conversation or chat or partying or
shopping with other (foreign) students?
3. As a foreign student, how confidently do you socialize with locals in a culture that is un-
familiar to you?
4. Do you enjoy interacting with people from different cultures?
Do you enjoy living in cultures that are unfamiliar to you?
6. How often do you study together with a foreign student?

w

List of research dimensions (scales)
1. Participation in the social life of the host university (Q2)

2. Integrative (non-integrative) communication (Q2)
3. Adaptive communication (Q2)

Table 1. Participation in the social life of the host university

Participation in the social life
of the host university

1. I often have formal conversation with 0.851
other students.

2. 1 often have informal conservation with 0.827
other students.

3. I often study with other foreign students. 0.752

4. 1 enjoy living in cultures that are unfamil- 0.723
iar to me.
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5. 1 enjoy interacting with people from dif- 0.675
ferent cultures.

6. As a foreign student, I confidently social- 0.799
ize with locals in a culture that is unfamil-
iar to me.

Source: Authors’ own editing

Table 1 shows the correlation values which have been found about participation in the social
life of the host university.
It has been hypothesized that language proficiency positively affects adaptiveness (consciously
adaptive communication) and integrativeness (consciously integrative communication).
Examination method: Correlation between Question 1. and Question 3.
Q1: What level of language competencies did you have when you arrived in this country? Choose
from the list below!
Q3. To what extent do the following statements apply to you? On a scale of five, please indicate
the degree of relevance for youl!
1. 1 feel sympathy for foreign students.
2. T'am conscious about my behaviour, attitude and knowledge in interactions with foreign
students of different cultural backgrounds.
3. I change my verbal behaviour (e.g. accent, tone, pauses, silence, thythm when a cross-cul-
tural interaction requires it.
4. I change my nonverbal behaviour (facial expressions, body language) when cross-cultural
interaction requires it.

List of research dimensions (scales)

1. Integrative (non-integrative) communication (Q3)
2. Adaptive communication (Q3)

Table 2. Correlation between openness to intercultural communication and willingness to
adapt to a new culture

Willingness to adapt
to and change verbal
and nonverbal behav-
ior (adaptive commu-
nication)
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Table 2 shows the correlation values between openness to intercultural communication and
willingness to adapt to a new culture.
It has been hypothesized that language proficiency negatively correlates with being home sick,
and showing more respect for the home country and culture than for the host country.
Method: Correlation between Question 1. and Question 4.
Q1: What level of language competences did you have when you arrived in this country? Choose
from the list below!
Q4: To what extent do the following statements apply to you?
1. IT'am homesick for my home in my country of origin.
2. I am proud of my country and culture.
3. Ifeel I have found a new home in the country in which I study
4. 1 feel sympathy for foreign students

List of research dimensions (scales)
1. Rejection of foreign culture (Q4)
2. Acceptance of foreign culture (Q4)
3. The strength of the relationship with the sending country (Q4)

The following correlation values have been found.

Table 3. Correlations between the strength of the relationship with the sending country
and rejection/acceptance of the foreign culture

The Rejection/ ac-
strength ceptance of
of the the foreign
rela- culture
tionship
with the
sending
country

1. I am homesick for my home in my 0.810

country of origin.

2. I am proud of my country and cul- 0.806

ture.

3. I feel I have found a new home in the 0.979
country in which I study.

4. I feel sympathy for foreign students 0.734

Source: Authors’ own editing

Table 3 shows the correlation values between the strength of the relationship with the sending
country and rejection/acceptance of the foreign culture.

Hypothesis 2.
It has been hypothesized that a high level of English language proficiency of foreign students com-
bined with extrovert personality facilitates adaptiveness, integrativeness, active social life and open-

ness to host culture in the academic environment.
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Hypothesis 3.
It has been hypothesized that introverted personality restricts adaptiveness, integrativeness, active
social life and openness to host culture in academic environment, even if it is combined with high
level English language proficiency.

Method: Correlation between Question 1 and Question 5. (attitudes, personality traits)

Q1: What level of language competencies did you have when you arrived in this country? Choose
from the list below!

QQ5: To what extent do the following statements apply to you?

1. I pay attention to the emotions of others.

I am a good listener.
I enjoy other people’s stories.
I notice when someone is in trouble.
I sympathize with others.
I work according to strict rules.
I work according to plans.
I'look for regularity in life.
9. 1 like routine.
10. I want predictability.
11. I take the initiative
12. T make contacts easily.
13. I am reserved.
14. T am looking for new ways to attain my goals.
15. I start a new life easily.
16. I have feeling for what is appropriate in culture.
17. I seek the company of people from different backgrounds.
18. I have a broad range of interests.

S A

List of research dimensions (scales)
1. Extroverts (Q5)
2. Introverts (QQ5)

The following correlation values have been found.

Table 4. Features of extroverts

Extroverts

1. Thave a broad range of interests.

2. I am looking for new ways to attain my goals. 0.825
3. Iseek the company of people from different back- 0.811

grounds

4. I make contacts easily. 0.804
5. I take the initiative. 0.800
6. I startanew life easily. 0.770
7. 1 enjoy other people’s stories. 0.703

Source: Authors’ own editing

Table 4 shows the features of extroverted people.
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Table 5. Features of introverts

Introverts
1. I sympathize with others.
2. Tam a good listener. 0.853
3. I notice when someone is in trouble. 0.818
4. 1 pay attention to the emotions of others. 0.804
5. Thave a feeling for what is appropriate in a culture. 0.795
6. 1 like routine.
7. 1 want predictability.
8. I work according to strict rules.
9. Iwork according to plans.
10. Tlook for regularity in life.
11. T am reserved.
Source: Authors’ own editing
Table 5 shows the features of introverted people.
The summary table below shows the variables as tested.
Table 6. A summary of the research dimensions
Cause — Result
(research dimensions) (tesearch dimensions)
1. Language Skills (H1) (H2) (H3) — Participation in social life of the host uni-

versity (Q2)
Openness to the host country (Q2)

Adaptive communication (Q3)
Integrative communication (Q3)
Rejection of foreign culture (Q4)
Acceptance of foreign culture (Q4)
Extroverts (Q5)

Introverts (Q5)

2. Openness to the host country (H1) (H2) — Participation in social life of the host uni-
(H3) versity (Q2)
3. Adaptive/ integrative communication — Participation in social life of the host uni-
(H1) (H2) (H3) versity (Q2)
The strength of the relationship with the
sending country (Q4)

Rejection of foreign culture (Q4)
Acceptance of foreign culture (Q4)

4. Extroverts (H2) — Participation in the social life of the host
university (Q2)

Openness to the host country (Q2)

Extroverts (QQ5)

5. Introverts (H3) — Restricted participation in the social life of
the host university (Q2)
Introverts (QQ5)

Source: Authors’ own editing

Table 6 is a summary of research dimensions and variables.
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Summary and Discussion

H1 (language proficiency positively affects openness to the host culture of foreign students in an
academic environment and with active social life at the host institution) was refuted.

H2 (a high level of English language proficiency of foreign students combined with extrovert
personality facilitates adaptiveness, integrativeness, active social life and openness to host culture
in the academic environment) was confirmed.

H3 (introverted personality restricts adaptiveness, integrativeness, active social life and openness
to host culture in the academic environment, even if it is combined with high level English language
proficiency) was also confirmed.

Based on research findings the following theoretical model has been set up.

0,71 0,51 0,34
SL1 SL2 SL3
0,84
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x2/df = 4.458; CFI = 0.908; TLI = 0.904; RMSEA (90% CI) = 0.048 (0.045-0.052)
Figure 6. A theoretical model of the relationship between social life, adaptive communi-

cation, English knowledge, openness to the host culture, introverted and extroverted per-
sonality traits.
Source: Authors’ own editing
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Figure 6 shows an empirical model of the relationship between social life, adaptive communi-
cation, English knowledge, openness to the host culture, and introverted and extroverted person-
ality traits. In the model, a thick arrow indicates a stronger relationship. The model summarizes the
results of the research as follows:

1. Introvert traits have a moderately strong negative effect (3=-0.41, p<0.001) on the adap-
tive communication dimension, while the dimensions of social life and openness to the host cul-
ture are not significantly affected by introvert traits (Introverts — Social life: 3=-0.12, p=0.075;
Introverts — openness to the host culture: =-0.08, p=0.147).

2. Extrovert traits have a weak positive effect on adaptive communication (3=0.28,
p<0.001) and openness to the host culture (8=0.16, p=0.005), and a medium positive effect on
social life (8=0.37, p<0.001).

3. English proficiency has a weak positive effect on the social life of the students (English
knowledge — Social life: =0.13, p=0.024). There is no significant effect on adaptive communi-
cations or openness to the host culture (English knowledge — Adaptive communication: 3=-
0.01, p=0.613; English knowledge — openness to the host culture: =-0.08, p=0.067) .

4. Adaptive communication (3=0.44, p<0.001) and participation in social life (3=0.34,
p<0.001) are the main determinants of openness to the host culture.

Conclusions

Our research findings supported the importance of personality traits (H2, H3, extroverted versus
introverted personalities) in the adaptation and integration of foreign students in the academic
environment, which came against our prior assumptions concerning the omnipotence and im-
portance of foreign language skills (H1). Study findings support Wang and Ching's findings (2015)
that both academic and social activities dutring study abroad are highly dependent on the students'
personalities and intercultural skills. Our results are also in line with the results of Rings and Alle-
hyani (2020), who found that openness and conscientiousness had a positive correlation with in-
tercultural communication competence. The model of Mak and Tran (2001) predicts that Vietnam-
ese students® intercultural social self-efficacy in Western societies is influenced by three personality
traits (higher extraversion, openness, and lower neuroticism), three cultural relocation factors
(weaker ethnic identification, greater fluency in the host language, and longer residence in the host
country), and their co-ethnic social self-efficacy. Although foreign language skills have been found
to be important, more emphasis should be placed on the development of personality traits by in-
troducing personality development and orientation programs for foreign students, together with
training, mentoring and coaching programs. Chen and Zhang (2023) also recommend that higher
institutional organisations should organize trainings and coaching sessions to enhance students'
skills in utilizing effective coping strategies and social networking tools. Our conclusion has also
been supported by Liu and Huang’s (2015) findings who found that contextualized personality
and, more significantly, within-person changes display cross-cultural adjustment. To summarise
and conclude our research, we have concluded that foreign language skills are necessary in the
higher education environment, but equally important are the student's personality, openness and
adaptability. In the future, we aim to extend our research as follows: Foreign students arriving at
the Hungarian University of Agriculture and Life Sciences attend an orientation week at the begin-
ning of their study programme, during which they participate in intercultural and personality de-
velopment training. In our research, we will use a questionnaire before and after the orientation
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week to measure how students' attitudes changed as a result of the training. Of course, there are
limitations to our current and future research, for example, we are not investigating how religion
and culture influence the personality and attitudes of students from different cultures towards their
new environment. In the future, we will also look at this in an international context.

References

Angelini, V. — Casi, L. — Corazzini, L. (2015): Life Satisfaction of Immigrants: Does Cultural As-
similation Matter?. Journal of Population Economics, 28(3), 817—844. https://doi.org/10.1007/s00148-
015-0552-1

Arip, M. — Hidayu, A. S. M. — Ibrahim, N. H. — Husin, N. S. (2017): Validity and reliability
development of extrovert and introvert personality inventory among university students.
International -~ Journal —of Academic Research in  Business and  Social ~ Sciences, 7(9), 451-4063.
https://doi.org/10.6007 /IJARBSS /v7-i9/3340

Baranyai, B. (2007): A batdrmentiség dimenzioi Magyarorszdgon. Budapest: Dialég Campus.

Bojar, H. (2007): To Be an Immigrant in Poland. An Analysis of the Experiences of Immigrants
from Non-EU Countries. Polish Sociological Review, 160. Polskie Towarzystwo Socjologiczne. 401—
416. https://polish-sociological-review.eu/pdf-127738-55222?filename=55222.pdf

Chen, N. — Zhang, Y. (2023): An Analysis on How Personality Traits Influence Acculturation and
Cross-Cultural Adaptation for International Students. 4#h International Conference on Educational Re-
Jform, Management Science and Sociology (ERMSS 2023), 9. https:/ /doi.org/10.54097/ehss.v9i.6418
Chiswick, B. — Miller, P. (2015): International Migration and the Economics of Language. In: Chis-
wick, B. — Miller, P. (eds.): Handbook of the Economics of International Migration. Vol.1. North-Holland.
211-269. https://doi.org/10.1016/B978-0-444-53764-5.00005-0

Codish, D. — Ravid, G. (2014): Personality based gamification-Educational gamification for
extroverts and introverts. Proceedings of the 9th CHALS Conference for the Study of Innovation and Learning
Technologies: 1earning in the Technological Era. Vol. 1. 36—44. Ra'anana: The Open University of Israel.
https:/ /www.openu.ac.il/innovation/chais2014/download /E2-2.pdf

Dérnyei, Z. (2005): The psychology of the langnage learner: Individual differences in second langnage acquisition.
London: Lawrence Erlbaum Associates.

Dérnyei, Z. — Csizér, K. (2002): Some dynamics of language attitudes and motivation: Results of a
longitudinal nationwide survey. Applied Linguistics, 23. 421-462. https://doi.org/10.1093/ap-
plin/23.4.421

Dérnyei Z. — Csizér K. — Németh N. (2004): A nyelvi attitGdok és az idegen nyelvi motivacié
valtozasai 1993 ¢és 2004 kozott Magyarorszagon.  Magyar  Pedagdgia.  104(4), 393-408.
http://misc.bibl.u-szeged.hu/14061/1/mp_2004_004_6389_393-408.pdf

Gardner, R. C. (2001): Integrative motivation and second language acquisition. In: Dérnyei, Z.,
Schmidt, R. (eds.): Motivation and second langnage acquisition. Hawai: University of Hawai’i, Second
Language Teaching & Curriculum Center, Honolulu. 1-19.

Gardner, R. C. — Lambert, W. E. (1959): Motivational variables in second language acquisition.
Canadian Journal of Psychology, 13. 266-272. https:/ /psycnet.apa.otg/doi/10.1037 /h0083787
Gardner, R. C. — Lambert, W. E. (1972): Attitudes and Motivation in Second Langnage 1 earning. MA:
Newbury House, Rowley.

Gardner, R. C. (1985): Social psychology and second language learning: The role of attitudes and motivation.
London: Edward Arnold.

77


https://doi.org/10.1007/s00148-015-0552-1
https://doi.org/10.1007/s00148-015-0552-1
https://doi.org/10.6007/IJARBSS/v7-i9/3340
https://polish-sociological-review.eu/pdf-127738-55222?filename=55222.pdf
https://doi.org/10.54097/ehss.v9i.6418
https://doi.org/10.1016/B978-0-444-53764-5.00005-0
https://www.openu.ac.il/innovation/chais2014/download/E2-2.pdf
https://doi.org/10.1093/applin/23.4.421
https://doi.org/10.1093/applin/23.4.421
http://misc.bibl.u-szeged.hu/14061/1/mp_2004_004_6389_393-408.pdf
https://psycnet.apa.org/doi/10.1037/h0083787

Veresné Valentinyi, K. — Vinogradov, Sz. — Suhajda, Cs.

Gardner, R. C. — Maclntyre, P. D. (1991): An instrumental motivation language study: Who says it
isn’t effectiver Studies in Second Langnage Acquisition, 13. 57-T2.

Gaodri, 1. (2010): Migrdcid a kapesolatok haldjaban: a kapesolati téke és a kapesolathdlok jelentése ésszerepe ag
exredvégi magyarorsdgi bevandorlisban. Budapest: KSH Népességtudomanyi Kutato6 Intézet.

Halasz, 1. (2009): Allampolgdrsig, migrdcié és integricid — A modern politikai kizisségek dilemmii az Eurdpai
Unidban. Budapest: MTA Jogtudomanyi Intézet.

Hochman, O. — Davidov, E. (2014). Relations between Second-Language Proficiency and National
Identification. European Sociological Review 30(3), 344-359. https://doi.org/10.1093/est/jcu043
Horn, D. — Koénya, 1. (2015): Bevindorlék Kulturdlis integrdcigiat meghatdrozd tényezik. 149—159.
http://econ.core.hu/file/download/mt_2015_hun/kozelkep_33.pdf. Retrieved: September 30,
2023.

Iiés, S. (2000): Belfildi vandormozgalom a XX. sgdzad utolsd évtizedeiben. Budapest: Kozponti Statisztikai
Hivatal Népességtudomanyi Kutaté Intézet.

Jung, C. G. (1971): Psychological Types. In: Collected Works of C. G. Jung, 6. Bollingen series. Prince-
ton: Princeton University.

Khanal, J. — Gaulee, U. (2019): Challenges of international students from pre-departure to post-
study: A literature review. Journal of International Students, 9(2), 560-581.

Konya, 1. (2007): Optimal Immigration and Cultural Assimilation. Journal of Labor Econonzics, 25(2),
367-391. https://doi.org/10.32674/jis.v9i2.673

Korinek, L. (2010): Kriminoldgia I-1I. Budapest: Magyar Kézlony Lap- és Konyvkiado.

Kubacheva, K. I. (2017): Teaching foreign language students sociotypes’(extroverts and introverts)
personal characteristics in non-linguistic faculties. Journal of Teaching English for Specific and Academic
Purposes, 5(2), 317-320.

Lee, E. S. (19606): A theory of migration. Demography, 3(1), 47-57.

Lazear, E. (1999): Culture and Language. Journal of Political Economy, 107, 95-126

Liu, M. — Huang, J.L. (2015): Cross-cultural adjustment to the United States: the role of contextu-
alized extraversion change. Frontier Psychology. 29 October 2015. Sec. Personality and Social Psychology. 6,
1650. https://doi.org/10.3389/fpsyg.2015.01650

Lépez-Duarte, C. — Maley, JF. — Vidal-Suarez, MM. (2021): Main challenges to international student
mobility in the European arena. Scientometrics, 126(11):8957-8980. doi:
https://doi.org/10.1007/s11192-021-04155-y

Mak, A. S. — Tran, C. (2001): Big five personality and cultural relocation factors in Vietnamese
Australian students’ intercultural social self-efficacy. International Journal of Intercultural Relations,
25(2), 181-201. https://doi.org/10.1016/S0147-1767(00)00050-X

Massey, D. S. — Taylorx, J. E. (2004): International migration: Prospects and policies in a global market. Ox-
ford: Oxford University Press.

Noels, K. — Clément, R. — Pelletier, L. G. (2001): Intrinsic, extrinsic, and integrative orientations of
French Canadian learners of English. Canadian Modern Language Review, 57. 424-442.
https://doi.org/10.3138/cmlr.57.3.424

Offir, B. — Bezalel, R. — Barth, I. (2007): Introverts, Extroverts, and Achievement in a Distance
Learning  Environment.  Awerican  Journal — of  Distance  Education, — 21(1),  3-19.
https://doi.org/10.1080/08923640701298613

Pap, A. L. (2009): Movementszabadsag. Budapest: L'Harmattan Kiado,

Poczik, S. — Dunavolgyi, S. (2013): Newzetkiz migracio — Nemzetkizi kockazatok. Budapest: HVG-
Orac Lap- és Konyvkiado.

Pusztai, F. (2014): Magyar értelmezd kéziszotar. Budapest: Akadémia kiado.

78


https://doi.org/10.1093/esr/jcu043
http://econ.core.hu/file/download/mt_2015_hun/kozelkep_33.pdf
https://doi.org/10.32674/jis.v9i2.673
https://loop.frontiersin.org/people/210706
https://loop.frontiersin.org/people/180472
https://doi.org/10.3389/fpsyg.2015.01650
https://doi.org/10.1007/s11192-021-04155-y
https://www.sciencedirect.com/journal/international-journal-of-intercultural-relations
https://www.sciencedirect.com/journal/international-journal-of-intercultural-relations/vol/25/issue/2
https://doi.org/10.1016/S0147-1767(00)00050-X
https://doi.org/10.3138/cmlr.57.3.424
https://doi.org/10.1080/08923640701298613
https://www.antikvarium.hu/kiado/lharmattan-kiado-10414

Foreign Language Proficiency, Personality Traits and Integrativeness of Foreign Students in
the Academic Environment

Ravenstein, E. G. (1985): The Laws of Migration. Journal of the Statistical Society of London. 48(2), 167—
235. https://doi.org/10.2307 /2979181

Rédei, M. (2009): A tanulmanyi célii movement. Budapest: REG-INFO.

Rings, G. — Allehyani, F. (2020): Personality Traits as Indicators of the Development of Intercul-
tural Communication Competence. International Journal of Curriculum and Instruction, 12(1), 17— 32.
https:/ /ijci.net/index.php/1JCl/article /view/164/150

Rocca, L. — Carlsen, C. H. — Deygers, B. (2020): Linguistic integration of adult niigrants: requirements and
learning opportunities. Report on the 2018 Council of Enrgpe and ALTE survey on langnage and knowledge of
society policies for migrants. https:/ /www.researchgate.net/publication/340255675

Rozumne o migracii. 2016. http:/ /cvek.sk/rozumne-o-migracii. Retrieved: August 1, 2023.
Schumann, J.H. (1978): The acculturation model of second language acquisition. In: R.C. Gingras
(ed.): Second Language Acquisition and Foreign Language Teaching. Washington D.C.: Center for Applied
Linguistics.

Schumann, J.H. (1986): Research on the Acculturation Model for second language acquisition. In:
Journal of Multilingnal and Multicultural development. MultiLingual Matters. 379—392.

Shoma, T. Z. (2021): Language as a Tool for Social Integration. Master Thesis. Master’s Programme in
European Studies. Germany, University of Gothenburg.
http://dx.doi.org/10.13140/RG.2.2.21823.23203

Sik, E. (2001): A migracid szocioldgidja. Budapest: Szocialis és Csaladiigyi Minisztérium.

Sonnenberg, K., — Titzmann, P. — Silbereisen, R. (2012): Young Diaspora Immigrants’ Attitude and
Behavior Toward the Host Culture: The Role of Cultural Identification. Eurgpean Psychologist-EUR
PSYCHOL, 17(2). 143-157. https://psycnet.apa.org/doi/10.1027/1016-9040/2000113

Stefanéik, R. — Len, J. (2011): Migracna politika ndrodnychstitov. Trava: SSRP.

Suhajda, Cs. J. — Veresné Valentinyi, K. — Visztenvelt, A. — Poér, J. (2020): Internalization of higher
education — students' attitude and openness. In: Bujdos6 Z. — Dinya L. — Csernak J. (szetk.): X111
Nemzetkizi Tudomdnyos Napok. 1043—-1049.

Thi Chung, D. —Thi Tram Anh, P. (2022): Factors affecting knowledge sharing behaviour in public
higher education institutions: An empirical study of Vietnam. Cogent Business & Management, 9(1),
215-225. https://doi.org/10.1080/23311975.2022.2155002

Van Tubergen, F. — Kalmijn, M. (2008): Language Proficiency and Usage Among Immigrants in
the Netherlands: Incentives or Opportunities? European Sociological Review, 25(2), 169-182.
https://doi.org/10.1093 /est/jcn043

Veresné Valentinyi, K. — Suhajda, Cs. J. — Morse, S. — Csizmadia, K. (2020): Migration and Identity.
Are foreign students migrants? In: A. Németh — Y. Orsovics — A. Csehiova — A. Té6th-Bakos
(szerk.): Selye Jdanos 12. Tudomdnyos Konferencia, 2020. Komarno: J. Selye University. 53—63.
https://doi.org/10.36007/3730.2020.53

Wang, W. L. — Ching, G. S. (2015): The role of personality and intercultural effectiveness towards
study abroad academic and social activities. International Journal of Research Studies in Psychology, 4(4),
13-27. https://doi.org/10.5861 /ijrsp.2015.774

Wiesbrock, A. (2011): The Integration of Immigrants in Sweden: A Model for the European Un-
ion? International Migration, 49(4). 48—0606. https://doi.org/10.1111/}.1468-2435.2010.00662.x

79


https://doi.org/10.2307/2979181
https://ijci.net/index.php/IJCI/article/view/164/150
https://www.researchgate.net/publication/340255675
http://cvek.sk/rozumne-o-migracii
https://www.researchgate.net/profile/Tahmina-Shoma?_sg%5B0%5D=ySunQjPPwkK1btlQ-asFdVN_8txerv9mq8ExhCW0eTJCGNmOwo0FOEPyI6HlssgGDWpxefM.0NZFcuLEamsp0Cc5Yim5ocTwv4G4WiTs0DBoDGrCQ5P_XxA8coRDN6N0fBYs_fMNZMQe0ONditS-9TQC65Kz3g&_sg%5B1%5D=iC4ln-gB00CHAmxa6LJgpwqVrpJn5sLpO8L65USjWh7NneDclH1iPDbvoy4gMNRNNFEJmmI.vgU_AMXmVLumukOQ5MM618DLNoyAkwyrc79b-suTpItbZmYsh-70i8LvLc-oLS1fog1EzPemTQC0IxTi7XVtGA
http://dx.doi.org/10.13140/RG.2.2.21823.23203
https://psycnet.apa.org/doi/10.1027/1016-9040/a000113
https://doi.org/10.1080/23311975.2022.2155002
https://doi.org/10.1093/esr/jcn043
https://doi.org/10.36007/3730.2020.53
https://doi.org/10.5861/ijrsp.2015.774
https://doi.org/10.1111/j.1468-2435.2010.00662.x

Veresné Valentinyi, K. — Vinogradov, Sz. — Suhajda, Cs.

Szerzok

Klara Veresné Valentinyi

ORCID: 0000-0002-5818-1129

Dr. habil., PhD, associate professor

Hungarian University of Agriculture and Life Sciences
Institute of Rural Development and Sustainable Economy
2100 Godolls, Pater Karoly utca 1. Hungary
veresne.valentinyi.klara@uni-mate.hu

Csilla Judit Suhajda

ORCID: 0000-0003-0190-7539

PhD, associate professor

Hungarian University of Agriculture and Life Sciences
Institute of Agricultural and Food Economics

2100 Godolls, Pater Karoly utca 1. Hungary
suhajda.judit.csilla@uni-mate.hu

Szergej Vinogradov

ORCID: 0000-0002-6242-3063

PhD, associate professor

Budapest Metropolitan University

1148 Budapest, Nagy Lajos kiraly atja 1-9. Hungary
szvinogradov(@metropolitan.hu

A mire a Creative Commons 4.0 standard licenc alabbi tipusa vonatkozik: CC-BY-NC-ND-4.0
@S0

80


https://orcid.org/0000-0002-5818-1129
mailto:veresne.valentinyi.klara@uni-mate.hu
https://orcid.org/0000-0003-0190-7539
mailto:suhajda.judit.csilla@uni-mate.hu
https://orcid.org/0000-0002-6242-3063
mailto:szvinogradov@metropolitan.hu

